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The purpose of the project is to create a systematic procedural manual for the
disciplining of students protected under the mandates of Individuals with Disabilities
Education Act (IDEA). Research on the IDEA Amendments of 1997, as it pertained to
the disciplining of students with disabilities was studied.
A procedural manual, for administrators, and teachers was created. The manual
includes case histories, which helped develop the discipline changes in IDEA
Amendments of 1997. It also includes information and sample forms, which can be
used to help navigate the discipline process.
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CHAPTER ONE
BACKGROUND OF PROJECT

Introduction
The use of disciplinary procedures with student with disabilities has
proven to be very controversial (Yell, 1998). On March 12, 1999, the US
Department of Education issued the final guidelines for implementing the
1997 Amendments to the Individuals with Disabilities Education Act (IDEA)
(Office of Superintendent of Public Instruction (OSPI), 1999). According to
Yell and Shriner (1997), one of the outcomes of the amendments addressed
the discipline of students with disabilities and the lack of parity school officials
faced when making decisions about disciplining students with and without
disabilities who violated the same school rules.
The new regulations targeting discipline, "balance [the] schools' needs
for safe and effective school settings while ensuring that eligible students who
are disabled continue to receive appropriated educational services when they
are removed from their classroom" (OSPI, 1999, p. 1). Federal officials
believe the new guidelines help strengthen the hands of school administrators
in managing the discipline problems among the nation's six million students
with disabilities (Healy, 1999). Before this can happen, according to Osgood,
Smith and Colon, (1998) a misconception held by administrators that federal
special education laws are complicated and seem to contradict one another,
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needs to be rectified. Osgood, ef al. also believe that an effort should be
made to clear up any misconceptions and provide administrators with a basic
special education discipline blueprint.
Even with guidelines to follow, the process is frequently overwhelming
and confusing. Gaustad (1992) indicates that, a discipline plan must adhere
to state and federal regulations and to district policy. Schwartz, (1996)
maintains a discipline policy should focus on modifying beliefs and related
behaviors. There is a need to provide adequate and appropriate information
about all aspects of the discipline issue for teachers and administrators
(Steinburg, Rich & Maden, 1995)

Purpose of the Project
The purpose of the project is to create a systematic procedural manual
for the disciplining of students protected under the mandates of IDEA. This
manual will provide administrators, special education teachers , parents ,
advocates and students of Washington Middle School in Yakima, Washington
with a specific guide for making discipline decisions concerning students with
disabilities. Having this guide, the Individualized Education Program (IEP)
team will be able to navigate the discipline process with greater ease, while
maintaining the mandates set forth in IDEA and the IDEA Amendments of
1997. To accomplish this project, current literature, legal issues, alternative
discipline strategies and district policies will be reviewed.
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Significance of the Project
Steinburg et al. (1995) believe there is a need to provide adequate and
appropriate information about all aspects of the discipline issue for teachers
and administrators. An effort should be made to clear up any misconceptions
and provide administrators with a basic special education discipline blueprint.
This project is significant in that it will provide a blueprint in following and
administering discipline procedures as mandated by federal and state law.

Limitations of the Project
This project was developed for administrators and school district
personnel working with special education students at Washington Middle
School in Yakima, Washington. However, administrators, school personnel,
as well as parents/guardians of students with disabilities, at other grade levels
will find it useful in determining if their students' rights have been protected.
The main limitation of the project is that the project is based on current federal
and state law. This project will only be valid as long as current law remains
unchanged.

Definition of Terms
For the purpose of this project, the terms and definitions are stated below:
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Appeal-A request to a higher court requesting a review of the
decision of a lower court to correct mistakes on an improper ruling (Yell,
1998).
Due Process-A phrase introduced in the Fifth Amendment to the
Constitution. Although the phrase does not have a fixed meaning, it generally
refers to an established course for judicial proceedings or other government
activities designed to safeguard the legal rights of individuals (Yell, 1998).
Expulsion-The removal of a student from school for an indefinite
length of time (WAC, 1995)
The Individual Education Program (IEP)-Consists of present levels of
performance; measurable annual goals, including measurable objectives,
specific special education, related services, and supplementary aids and
services to be provided, including program modifications or support for school
personnel (Yell, 1998).
Individual Education Program Team -A team of people consisting of
representative of the educational agency (e.g. principal); the student's special
education teacher; the student's general education teacher; the student's
parents or guardians; a person who can interpret the instructional implications
of the evaluation results, the student, when appropriate (required for transition
IEP); related services personnel; for a transition IEP, a representative of the
agency that is likely to provide or pay for the transition services; and other
persons at the discretion of the parent or the educational agency (Yell, 1998).
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Interim Alternative Educational Setting (AES)-- A setting other than the
regular school setting, in which a student that has been suspended or
expelled can reasonable gains in the general education curriculum and
according to the IEP (Steinburg, et al., 1995).
Functional Behavior Assessment An effective and comprehensive
means of assessing a student's behavioral problems (Tepp & Brown, 1997b)
Manifestation Determination -A determination, by the IEP team and
other qualified persons, of whether a student's misconduct is caused by or
related to the student's disability (Yell, 1998).
Placement. Change in-A change in placement occurs any time the
removal is for more than 10 consecutive days in a school year or when the
student has a series of removals that accumulate to more than 10 days inn a
school year and the removals constitute a pattern of exclusion (OSPI, 1999).
Procedural Rights-Rules that guarantee procedural fairness. The
exact nature of procedural rights varies according to context (Yell, 1998).
Suspension-A removal from a single subject, class period, or full
schedule of classes for a definite period of time (OSPI, 1999).
Substantive Rights-Generally refers to the rights and duties of parties (Yell,
1998).
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Overview of the Remainder of the Project
Chapter Two is a review of related literature on the discipline issues
addressed in IDEA and the impact the regulations have on disciplining
students with disabilities. Chapter Three describes the procedures and
development of the project. Chapter Four consists of the project itself, which
is a discipline manual designed to navigate the mandates stipulated in the
1997 Amendments of IDEA. Chapter Five concludes the project and contains
a summary, conclusions and recommendations by the author.

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
On June 4, 1997, President Clinton signed the Individuals with
Disabilities Education Act (IDEA) amendments of 1997 into law, PL 105-17
(Yell & Shriner, 1997). These amendments implemented the most
comprehensive changes to the federal special education law since it was
enacted in 1975 as the Education for All Handicapped Children Act, PL 94142 (Osborne, 1998; Osgood, Smith & Colon, 1998). Very stringent
requirements for disciplining students with disabilities were included among
the Amendment's new mandates (Osborn, 1998; Mead, 1997).
Osborne (1998) noted that prior to the 1997 IDEA Amendments,
discipline was not even mentioned, either within the law or its regulations.
Many of the law's provisions had implications regarding the disciplining of
students with disabilities. Over the years, a great body of case law developed
concerning these provisions (Osborne, 1997; Gaustad, 1992). The findings
from these court cases placed additional requirements on school
administrators when a student with a disability was being removed from
school. The 1997 Amendments codified much of the prior case law and
clarified many of the gray areas that existed (Osborne, 1998).
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Discussion of the 1997 Amendments to the Individuals with Disabilities
Education Act
The new regulations addressing discipline balance the schools' needs
for safe and effective school settings, while ensuring that students protected
under IDEA continue to receive educational services while they are removed
from school (Office of Superintendent of Public Instruction (OSPI), 1999; Yell
& Shriner, 1997). The regulations clarify that students with disabilities,
whose behavior is not related to their disability, may be disciplined in a
manner consistent with the disciplining of students without disabilities. It also
provided that students with disabilities should not be punished for a behavior
that is a result of the disability (Yell, 1998; OSPI, 1999; Yell & Shriner, 1970.
Lastly, the new amendments provided that students with disabilities should
continue to receive services that allow them to progress in their education
during any removal from school longer than ten days (Osborne, 1998; OSPI,
1999; Yell & Shriner, 1997).
When a school or school district suspends or expels a student, it must
ensure that the removal is consistent with state laws and regulations
governing discipline for all students (Gaustad, 1992; OSPI, 1999).
Washington State discipline regulations are located in chapter 180-40 of the
1995 Washington Administrative Code (WAC). The regulations address
discipline and expulsion for all students. Districts must have policies in place
that describe various types of misbehavior and address the consequences for
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the misbehavior (WAC 180-40-225). Discipline must be consistent with
district policy and procedures. Usually districts may not suspend or expel a
student unless they have tried other methods to change the behavior and
have been unsuccessful, except in cases of emergency (OSPI, 1999).
According to the WAC, a suspension is a removal from a single
subject, class period, or full schedule of classes for a determined period of
time (WAC 180-40-205[2]). An expulsion is removal from any single subject,
class period, or full schedule of classes for an undetermined period of time
(WAC 180-40-205[5]). State regulations place limits on the number of days
any student may be suspended during a semester or trimester and provide
procedural safeguards to any student who is suspended or expelled (OSPI,
1999).
Students with disabilities and students who have not yet been
identified as requiring special education services may seek protection under
IDEA, when facing disciplinary action, if the school district had knowledge that
the student had a disability prior to the behavior that precipitated the
disciplinary action (Sorenson, 1993). School districts will be found to have
prior knowledge if the parent has expressed a concern, the child's behavior
demonstrated the need for such services, the parent has requested an
evaluation, or school personnel have expressed concern about the student's
behavior or performance to any school district employee (Williams &
Katsiyannis, 1998).
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Students with disabilities can also be removed from school following
state and federal guidelines (Yell, 1998; Yell & Shriner, 1997; OSPI, 1999).
School authorities may remove students with disabilities from their current
placement for up to ten consecutive days or ten cumulative days, if the same
removal would apply to a student without disabilities (Sorenson, 1993; OSPI,
1999). Students with disabilities may also be removed from their educational
placement, without a change of placement, for additional periods up to ten
consecutive days if the removals do not constitute a pattern of exclusion
(Sorenson, 1993: Yell, 1998, OSPI, 1999). A pattern of exclusion includes
factors such as the length of each suspension, the proximity of the
suspensions to each other, and the total amount of time the student is
excluded from school (Yell, 1998).
The determination of what constitutes a change in placement is
important to understanding the limits of discipline under IDEA (Tucker &
Goldstein, 1992). Minor changes in the student's educational program that do
not involve a change in the general nature of the program do not constitute a
change in placement. A change in placement is a change that substantially
or significantly affects the delivery of education and is not permissible by law.
Indefinite suspensions or expulsions in excess of 1 O days constitute a change
in placement (Yell, 1998). Another method of determining change of
placement is any time the removal is for more than ten consecutive days in a
school year or when the student has a series of removals that cumulate to
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more than 10 days and the removals constitute a pattern of exclusion (OSPI,
1999).
School personnel may unilaterally remove students with disabilities
from their current educational setting and place them in an interim alternative
education setting (IAES) for up to 45 days, under certain circumstances such
as, when a student possesses or carries a weapon to school or school
function or when the student knowingly possesses or uses illegal drugs or
sells or solicits the sale of controlled substances at the school or school
function. The school may also ask for an expedited hearing to remove a
student with disabilities from his current placement for up to 45 calendar days
if the school believes the student is likely to harm himself or others (Osgood,
et. al., 1998; Yell, 1998; OSPI, 1999). However, the law requires school
districts to demonstrate by a preponderance of the evidence that maintaining
the current placement of such a child is substantially likely to result in the
injury to the child or others (Osgood, et. al., 1998).
During the first ten days a student with disabilities is removed from
school, the school district is not required to provide educational services if the
school would not have provided educational services to a student without
disabilities (Sorenson, 1993; OSPI, 1999). However, if a student with
disabilities is removed from school for ten days or longer during a school
year, for whatever reason, educational services must be provided that allow
the student to make appropriate progress in the general education curriculum,
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as well as progress towards achieving the goals in the student's Individual
Education Program (IEP) (Sorenson, 1993; Gaustad, 1992; OSPI, 1999; Yell,
1999; Yell & Shriner, 1997).
The IEP team conducts the manifestation determination. The IEP team
consists of a representative from the educational agency (principal), the
special education teacher, the general education teacher, parent or guardian,
a person who can interpret evaluation results, any related services personnel,
and other persons at the discretion of parents or the educational agency (Yell,
1998; OSPI, 1999). The manifestation determination is a decision, made by
the IEP team and other qualified persons, whether the student's conduct is
caused by or related to the student's disability (Yell, 1998; Dagley, McGuire,
& Evans, 1994). The manifestation determination is independent of a
student's disability classification. A causal relationship between misconduct
and disability can occur in any disability area, not just in students with
behavioral disabilities (Yell, 1998).
If the proposed disciplinary action would result in a change of
placement, a manifestation determination must be completed within 10 school
days after the action that resulted in the change of placement. The IEP team,
during the manifestation, is also responsible for determining if the IEP is
appropriated for the student (Dagley, et al., 1994; Hartwig & Reusch, 1994;
Yell, 1998). If the determination is made that the disability is related to the
behavior or the IEP is not appropriate, the student cannot be suspended for
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more than 10 school days or expelled for this behavior. However, the student
may still be disciplined if different behaviors warrant suspension or expulsion
and is not a manifestation of the disability (Yell, 1998). If the IEP team
determines that a relationship between the behavior and disability exist or if
the IEP is not appropriate, though the student may not be expelled, school
officials will still be able to initiate change-of-placement procedures (Yell,
1998; OSPI, 1999; Yell & Shriner, 1997).
In the IDEA Amendments of 1997, Congress provided guidance to IEP
teams in conducting manifestation determination. In conducting the
manifestation determination, the IEP team should consider the conduct
subject to the disciplinary action and any other relevant information, including
evaluation and diagnostic results, the student's IEP, and placement. The
decisions must be based on an individualized assessment using up-to date
information. In conducting the manifestation determination, the team should
first consider the appropriateness and implementation of the student's IEP,
and the student's placement (Yell, 1998).
If the IEP is not appropriate or is not being implemented as written, the
determination is over because such findings indicate the presence of a causal
relationship between the conduct and the disability (Yell, 1998). However, if
the behavior is not related to the IEP or placement, the IEP team should
attempt to answer two additional questions. First, did the student's disability
impair the student's ability to understand the impact and consequences of his
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behavior? Secondly, did the student's disability impair the student's ability to
control the behavior subject to discipline (Yell, 1998; OSPI, 1999)? In other
words was the behavior solely an impulsive behavior or did it involve some
planning? Planning is an indicator that a relationship does not between the
disability and the misconduct (Yell, 1998).
When reviewing the IEP, as a part of the manifestation determination,
behavior is one of the considerations the IEP team is required to consider
(OSPI, 1999). Students with disabilities who have a tendency to misbehave
must have behavior goals and objectives, and a behavior plan included in
their IEP (Hartwig, Robertshaw & Reusch, 1991). Behavior should be
measured in the simplest way and as soon after the misbehavior as possible
(Smith & Rivera, 1995).
A behavior intervention plan based on functional behavioral
assessment should be included in the student's IEP (Tepp & Brown, 1997b;
Yell & Shriner, 1997). The functional behavioral assessment attempts to
determine when the behavior occurs, and what causes the behavior. From
the functional behavioral assessment, a behavior plan along with goals and
objectives can be developed (Tepp & Brown, 1997b). The behavior plan,
including goals and objectives, must reflect the findings of the functional
behavior assessment and the misconduct (Tepp & Brown, 1997a).
If a school did not conduct a functional behavior analysis and
implement a behavior plan for a student before the misconduct occurred, the
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IEP team must meet to develop an assessment plan. This meeting must be
held no later than ten business days after first removing a student for ten
school days, or no later than ten business days after beginning a removal that
constitutes a change in placement. After implementing the assessment plan,
the IEP team must again meet to develop appropriated behavior interventions
and implement them (Yell, 1998; Yell & Shriner, 1997; OSPI, 1999).
If the school already has a behavior plan in place, during the
manifestation determination, the IEP team must meet to review the behavior
plan contained in the IEP. This must occur no later than ten business days
after removing the student for ten school days or no later than ten business
days after beginning a removal that is considered a change in placement. If
there are any further removals in a school year, the IEP team must review the
behavior plan to determine if any further modifications are needed (OSPI,
1999; Yell & Shriner, 1997).
Not only is the IEP team charged with the manifestation determination,
functional behavior assessment, and behavior plan, they must also determine
the interim alternative educational setting when a student is removed from his
educational placement because of drug or weapons violations, or when a
child is determined to be a danger to self or others (Yell, 1998; OSPI, 1999).
The IAES selected must enable the student to continue to progress in the
general curriculum and make progress on the IEP's goals and objectives,
including any goals addressing behavior. Services and modifications
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designed to address behavior issues must be implemented in the IAES, so
the undesirable behavior will decrease (OSPI, 1999).
Parents and guardians, while a part of the IEP team, have the right to
ask for a hearing if they disagree with any disciplinary placement decision, or
if they disagree with a decision that the student's behavior was not a
manifestation of the student's disability (OSPI, 1999). If a parent or guardian
contest the findings of the IEP team's determination, the stay-put provisions
take effect (Yell & Shriner, 1997). The stay-put provision requires that during
any contested proceedings, unless all parties agree otherwise, the child shall
remain in the current educational placement (Yell, 1998; Yell & Shriner,
1997).
The only exceptions to the stay-put provision arise when the discipline
involves the removal of a student who brought weapons or illegal drugs to
school or to a school function, or when the student is found to be a danger to
self or others. If a student is removed from school for bringing weapons or
illegal drugs to a school or school function, the administration may unilaterally
move the student to an IAES (Yell, 1998; Yell & Shriner, 1997). If the parent
appeals the IAES or manifestation determination for drugs or weapons
violations, the student remains in the IAES until the decision of the hearing
officer or expiration of the 45 day time period, whichever event occurs first
(OSPI, 1999).
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If a student is found to be a danger to self or others, the IEP team may
determine that an IAES is needed. The parents or guardians may appeal the
decision if they do not agree. The stay-put provisions would allow the student
to stay in the original educational setting. However, the school district may
seek an expedited hearing on the placement of the student while the first
appeal is being heard. The stay-put provision would then be in the
educational location determined by the hearing officer until the final
placement decision is made.
If the IEP team determines that there is no relationship between the
misbehavior and the disability, during the appeal process, the burden of proof
will be placed on the school district to prove there is no relationship (Yell,
1998). How the school goes about providing this evidence is still
undetermined. Hartog-Rapp (1985) contends that if the district is questioned,
it must prove that there is no causal relationship, between the disability and
the behavior. However, Sorenson (1993) maintains that it is probable that if
an appropriate group of knowledgeable persons follows appropriate
procedures in conducting the manifestation determination, their decision will
be upheld in the appeal process.

Summary
One of the hottest issues involving special education is discipline-in
particular, dealing with variations between local school district policies and
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specific provision in IDEA regarding discipline that involves students with
disabilities. Specific guidelines addressing discipline of students with
disabilities was not addressed by federal Jaw until the IDEA Amendments of
1997. Prior to that time, school districts followed school district policy and
existing case Jaw.
Students with disabilities are subject to the same disciplinary
procedures as any other students in school unless the misconduct is found to
be a manifestation of the student's disability. If the misconduct is found to be
a manifestation of the student's disability, the IEP team is charged with
developing a behavior plan based on the functional behavior assessment,
along with any other pertinent information. The IEP team is also responsible
for determining if an interim alternative educational setting is needed in the
case of students involved in weapons and drug violations, as well as students
that are deemed to be dangerous to themselves or others.
Parents and guardians of students with disabilities have the right to ask
for a hearing when they do not agree with the IEP Team's findings, including
the manifestation determination, and the IAES. While the findings are in
dispute, the student will remain in the current educational setting, unless the
student was involved in weapons or drug violations or the student is deemed
to be dangerous to themselves or others. In this case, the student will remain
in the IAES setting until the hearing officer rules on the case or forty-five days
have lapsed , whichever come first.

CHAPTER THREE
PROCEDURES

The author has a Bachelors Degree in Special Education and
Elementary Education, with a reading endorsement. She has been employed
by the Yakima School District since she graduated, Fall Quarter 1996 from
Central Washington University.
The author first became interested in the new disciplinary procedures
set forth in the 1997 Amendments of Individuals with Disabilities Education
Act (IDEA), when her school district started implementing the new
procedures. With the implementation of the new law, questions arose, on
exactly what had to be done, and exactly who and what was covered under
the law. This interest was further peaked when she took a class at Central
Washington University the summer of 1999, "Special Education and the Law".
It was during this class, listening to all the confusion and misinformation held
by the participants, including herself, that the author realized that an easy to
use discipline manual would help clarify and solidify the new information.
With that thought in mind, the author spoke with her building principal
and one of her college instructors to help decide if this would be a worthwhile
project. Both thought it would be a beneficial project, which would enable
anyone to follow not only the letter of the law, but also the intent of the law.
With this in mind, the author began researching the subject. She
19
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started her search using the Internet. After exhausting that avenue, she
moved on to the Central Washington University Library. Using ERIC, the
library periodicals, books and the inter-library loan system, the author
researched the new amendments affecting the disciplinary procedures
effecting students with disabilities. From this research, the author found
some conflicting information in her search to reach a consensus. After sorting
through the information, the author's desire to produce an easy to use
discipline manual was affirmed.
The author's goal is to produce a discipline manual, that is easy to use,
which adheres not only to the letter of the law, but also to the intent of the law.

CHAPTER FOUR
THE PROJECT

The author developed a discipline manual that can be used by
administrators, teachers, parents and students. The discipline manual
contains court cases leading up to the changes in the Individuals with
Disabilities Education Act, the 1997 Amendments to the Individuals with
Disabilities Education Act pertaining to discipline, flow charts for a visual
picture of the discipline process and sample forms to be used in developing
the manifestation determination and functional behavior analysis. The
manual is in accordance with Washington State and Federal Regulations
governing the disciplining of students with disabilities.
The manual is divided into five sections, with definitions and sample
forms contained in each sections. The manual is found in the Appendix.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of the project was to create a systematic procedural
manual for the disciplining of students protected under the mandates of IDEA.
Research on the 1997 Amendments of IDEA, as it pertains to the disciplining
of students with disabilities and the need to develop a process to ensure the
rights of these individuals were studied. A procedural manual was created.
The manual includes case histories, which helped develop the discipline
changes in IDEA Amendments of 1997. It also includes information and
sample forms, which can be used to help navigate the discipline process.
A review of literature indicates the need to understand the discipline
process, which ensures and protects the educational rights' of students with
disabilities. A plan, in accordance with the federal law, is essential to guide
educators, parents, advocates and students through the disciplinary system.
The author gathered data found in professional journals, books, federal law
and government publications.
Once these data were collected, the author used the information to
create a manual to guide administrators, teachers, parents, advocates and
students through the disciplinary procedures of students with disabilities.
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The author found the subject of disciplining students with disabilities to
be very controversial. The amount of misinformation was considerable. The
author had to sift through all the chaff until a consensus, by reputable
sources, developed and a disciplinary process developed.

Conclusions
Upon completing the research project, the author found that there is a
need to make educators, advocates, parents and students aware of the
educational rights of students with disabilities, as well as, the rights of the
school district. It is essential that a clear process is established and
consistently implemented when disciplining students with disabilities to
ensure the students' rights to a free appropriate education is safe guarded.
Looking back, the author believes that there is a missing
section, and will need to be added in the future. At Washington Middle
School, the staff was tired of what seemed to be a revolving door on our
building. Students were being suspended at what we felt was an
unacceptable rate--students that were skipping school were being
suspended. As a staff, we decided to give up one full-time teacher to staff and
help develop a program to meet our needs.
Out of this need, Isolated Supervision (IS) was developed. This
program, which is also mentioned in the recommendations, serves the entire
population of the school. For general education students it is a full day
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detention, with strident requirements. For students with disabilities, this
program serves a dual function. They can be placed in IS as a part of their
IEP's behavior plan or as a part of discipline in which they must meet the
same requirements as the general education population. This room has been
effective in cutting Washington Middle School's suspensions by two-thirds
and provides an in-school placement in which the educational needs of all
students can continued to be met.
Feedback provided by the author's colleagues was mixed.
Colleagues, with a special education background, found the manual useful
and easy to use. They especially felt it was beneficial to have all the
necessary papers in one place. The author's colleagues, with a general
education background were less than enthusiastic. While they could see the
benefits in having a procedural manual to ensure the law was being adhered
to; they felt that it was not their problem. Even with the mixed review, the
author feels that the Special Education Procedural Discipline Manual is a
worthwhile tool for all interested parties to use when navigating the discipline
system.
While much of the Discipline Manual is not the author's original work,
she did sift through the available information, synthesize and organize it in to
a usable format. The Discipline Manual created is being used and will
continue to be used by her and the Special Education Staff at Washington
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Middle School. She has also had interest from other colleagues in different
schools and districts in obtaining copies of the manual when completed.

Recommendations
After researching and completing this project, the author recommends
some areas for further study or possible extension of this project.
•

Create an alternative education placement within the school that
could serve general education and special education students
instead of suspension.

•

Hold in-services for district staff, not only special education staff,
but general education staff also. This should not just address the
changes in the federal law, but how that law has been interpreted
and how it will be implemented.

•

Hold in-services for parents to inform them of what the changes are
and what that means for their students.

•

To continue to be proactive, the manual will need to be updated as
court cases continue to set precedent.

•

As federal and state law changes, this manual will need to be
review to reflect the current law.
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In partnership with families and our
community, the Yakima School District will
provide the highest quality educational
programs and learning opportunities which
allow all students, regardless of age, race
or disability, to gain the knowledge, skills
and behaviors necessary to live, learn, and
achieve success now and in the future.
Adopting the philosophy of inclusion for all
students, our discipline procedures will
proactively focus on identifying strategies
that will enable a student to be successful
in school.

Special Education
Is a service not a place.
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"The use of disciplinary procedures with students with disabilities has
proven to be a very controversial and confusing issue" (Yell, 1998, p. 313).
On March 12, 1999, the US Department of Education issued the final
guidelines for implementing the 1997 amendments to the Individuals with
Disabilities Education Act-IDEA (OSPI Technical Assistance Paper, p. 1).
One of the outcomes of the amendments addresses "the discipline of
students with disabilities [and] the lack of parity school officials faced when
making decisions about disciplining students with and without disabilities
who violated the same school rules" (Yell & Shriner, 1997, p. 12).
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cJ> S-1

v. Turlinqton-1981

>-

The 5th Circuit Court of Appeals affirmed that a student with a
disability may not be penalized for behavior caused by the
student's disability.

>-

The court determined that the expulsion of a student with a
disability must be preceded by determination of whether the
misconduct is related to the disability.

>-

Therefore, before a child with disabilities can be expelled, a
trained and knowledgeable person or group must determine
whether the misconduct is related to the disability.

>-

If the student's misconduct is not related to the disability, and
expulsion is warranted, then educational services must be
provided in an alternate setting (Evans, 1998; Yell, 1998;
Podemski, Marsh, Smith, & Price, 1995).

ci> Doe v.

>-

Maher-1986

The 9th Circuit Court of Appeals ruled that conduct that is caused
by, or has a direct and substantial relationship to the disability
should not be viewed in the same way as other behaviors.

>-

The courts found that a student with a disability, unique needs and
the problems related to the disability cannot form the basis for
denying educational services (Evans, 1998; Yell, 1998; Podemski,
Marsh, Smith, & Price, 1995).
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(jj- Honig v. Doe-1988

>-

The United States Supreme Court found that Congress did not
intend to deny schools the authority to remove dangerous and
disruptive students from the school environment (Podemski et al,
1995).

>-

The court stated that " ... Congress had intended to strip schools of
the unilateral authority to exclude students with disabilities from
school. .. " (Yell, 1998, p. 324).

>-

The Supreme Court ruled that the "stay-put" provision of IDEA
prohibits state or local school authorities from unilaterally
excluding children with disabilities from the classroom for
dangerous or disruptive conduct growing out of their disabilities
Yell, 1998).

>- "... The US Supreme Court ruled that disciplinary exclusion of a
disabled student from school for more that 10 consecutive school
days (e.g. long-term suspension and expulsion) constitutes a
'significant change in placement"' (Steinburg, Rich, & Madsen,
1995, p. 2)

+

"Following the Honig decision, the Office of Civil Rights (OCR) and
the Office of Special Education Programs issued a joint written
policy on the application of IDEA and Section 504 to the
disciplinary exclusion of disabled students from school. Adopting
the 10-day rule for consecutive days of exclusion, this policy states
that a series of suspensions that are each of 10 days or less in
duration (e.g. cumulative short-term suspensions) that create a
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pattern of exclusion also constitutes a 'significant change in
placement'" (Steingburg, Rich & Madsen, 1995, p. 2).

4i> Stuart v,
>-

Nappi-1978

Judge Daily wrote" Handicapped children are neither immune
from a school's disciplinary process nor are they entitled to
participate in programs when their behavior impairs the education
of other children ... school authorities can take swift disciplinary
measures ... against disruptive handicapped students" (1998; Yell,
1998, p. 313).

>-

The court held" ... that expulsion was a unilateral change of
placement that was inconsistent with the IDEA" (Yell, 1998, p.
323).

>- "... [E]xpulsion and

indefinite out-of-school suspensions are

changes in placement and cannot be made unilaterally even in
cases where students present a danger to themselves or others"
Yell, 1998, p. 328).

>-

"However if the IEP team determines that a student's misbehavior
was not a manifestation of the disability and that the I EP was
appropriate, the disciplinary procedures that would be applicable
to student without disabilities may be used with a student with who
has a disability" (Yell, 1998, p. 332)
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r:!J, Hacienda La

Puente Unified School District of Los Angeles v. Honig-

1992
~

A student was suspended and expulsion proceedings started on a
student that used a starter pistol to scare another student.

~

The student had previously been referred for special education
and found not eligible. The parents filed for due process.

~

The Hearing Officer found the student eligible as a student with an
emotional disability, and that the conduct was a manifestation of
the conduct.

~ On appeal by the district, the 9th Circuit Court rejected the district's

claim that IDEA protections attach only after a student has been
identified (Evans, 1998; Yell, 1998).

r:!J, Rodiriecus L.
~

v. Waukegan School District-1996

"The US Court of Appeals for the Seventh District held that a
student in general education could not avoid expulsion by claiming
the protection under the IDEA unless school district officials knew
or reasonably should have known that the student had a disability"
Yell, 1998, p. 343).

~

Court found the following four factors in determining if a school
district should have known that a student had a disability.

~

The likelihood that the student will succeed on the merits of the
claim.
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> The irreparability of the harm to the student if the stay-put provision is
not invoked,

>- Whether the harm to the student outweighs the harm to the
school district.

>- And the public interest. Yell, 1998, p. 343)
(I Light v. Parkway C-2 School District: Special School District of St. Louis
County-1994

>

A 13 year-old with multiple disabilities had daily incidents of
disruptions, which included physical injuries to students and
teacher.

>

District recommended a change of placement and parents
disagreed.

>
>
>

The student hit another student and was suspended for 10 days.
Parent sought injunctive relief under the stay-put provision.
Courts ruled on behalf of the district, finding that the student's
behavior posed a substantial risk of harm to herself and others.
The court declined to lift the suspension.

> Responding to questions put forth by the parents regarding the
districts responsibilities, the court established a 2-part test to
determine the district's responsibility.

>

Maintaining the student in the current placement is likely to
result in injury to self or others.

~

The school district has made reasonable accommodations to
minimize the risk of injury. (Evans, 1998; Yell 1998)
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cfl Jeffery S v. School Board of the Riverdale School District 1995
21, IDELR 1164( W.D. Wisc.)

>

A student with an emotional disability requested removal from
special education, and was granted removal.

>

A year later, the student was involved in a series of incidents
involving aggressive behavior and was suspended.

>

Parents requested due process hearing; the school did not act
upon the request.

>

Parents sued. The court found that the removal from special
education does not change student's disability, and ordered the
student returned to school. (Evans, 1998 p. 10)

cfl Classroom Misconduct Required Behavioral Plan, not Repeated
Removal--1992

>

The OCR determined that a student with an emotional disability
and ADHD, who was repeatedly sent to the office for inappropriate
behavior and disruptive conduct in the classroom, was being
disciplined for behaviors beyond his control.

>

Since the district failed to provide a formal plan addressing the
misconduct, the repeated removal of the student denied him FAPE
which is in violation of Section 504 Reg, 104.33. (Evans, 1998, p.
10)
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c!J Jonathan G. v. Caddo Parish School Board-1994
}>

The district determined that the misconduct of a 14-year-old
student. with a behavior disorder and an emotional disorder, was
not a manifestation of the disability.

}>

The courts ruled that the behavior resulting in the suspension,
which involved threatening teachers, leaving school without
permission, and using profanity, was the behavior identified in his
last reevaluation.

}>

No substantive relief was available under IDEA, since the
suspension did not constitute a change in placement. However,
under Section 504, the student was entitled to the expungement of
his suspension record. (Evans, 1998, p. 15)
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Prior to 1997, the statute only specifically addressed the issue of discipline
in a provision that allowed personnel to remove a child to an interim
alternative educational placement for up to 45 days if the child brought a
gun to school or to a school function. The IDEA '97 incorporated prior court
decisions and department policy that allows schools to remove a child for
up to ten school days at a time for any violation of school rules as long as
there is not a pattern, and children with disabilities can not be long-term
suspended or expelled from school for behavior that is a manifestation of
his or her disability and services must continue for children with disabilities
who are suspended or expelled from school.

The IDEA '97 also expanded the authority of school personnel to remove
to an interim alternative educational placement for up to 45 days to apply to
all dangerous weapons and to knowing possession of illegal drugs and sale
or solicitation of the sale of controlled substances and added a new ability
of schools to request a hearing officer to remove a child for up to 45 days if
keeping the child in his or her current placement is substantially likely to
result in injury to the child or others.

The amendments added provisions requiring schools to assess children's
troubling behavior and develop positive behavioral interventions to address
that behavior, and defining how to determine whether behavior is a
manifestation of a child's disability. The final regulations incorporate these
statutory provisions and provide additional specificity on a number of
essential issues:
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~ Services During Periods of Disciplinary Removal: Schools do not need to

provide services during the first ten school days in a school year that a child is
removed.

>" During any subsequent removal that is for less than ten school days,
schools provide services to the extent determined necessary to enable the
child to appropriately progress in the general curriculum and appropriately
advance toward achieving the goals of his or her IEP. In cases involving
removals for ten school days or less, school personnel, in consultation with
the child's special education teacher, make the service determination.

~

During any long-term removal for behavior that is not a manifestation of
disability, schools provide services to the extent determined necessary to
enable the child to appropriately progress in the general curriculum and
appropriately advance toward achieving the goals of his or her IEP.

In

cases involving removals for behavior that is not a manifestation of the
child's disability, the child's IEP team makes the service determination.

~

Conducting Behavioral Assessments & Developing Behavioral
Interventions: Meetings of the IEP team to develop behavioral assessment
plans or if the child has one, review the behavioral intervention plan, are only
required when the child has first been removed from his or her current
placement for more than ten school days in a school year and when
commencing a removal that constitutes a change in placement. If other
subsequent removals occur, the IEP team members review the child's
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behavioral intervention plan and its implementation to determine if
modifications are necessary, and only meet if one or more team members
believe that modifications are necessary. (Sample copy of Functional Behavior
Assessment Section 7, Sample Copy of Functional Behavioral Assessment
Inventory Section 7)

>-

Manifestation Determinations: Manifestation determinations are only
required if a school is implementing a removal that constitutes a change of
placement. (Sample Copy of Manifestation Determination Section 9)

>-

Change of Placement: The final regulations clarify that a change of
placement occurs if a child is removed for more than ten consecutive school
days or is subjected to a series of removals that constitute a pattern because
they cumulate to more than ten school days in a school year, and because of
factors such as the length of each removal, the total amount of time the child
is removed, and the proximity of the removals to one another.

>-

Removals of Up to Ten School Days at a Time: The final regulations clarify
that school personnel may remove a child with a disability for up to ten school
days and for additional removals of up to ten school days for separate acts of
misconduct as long as the removals do not constitute a pattern.

All information in this section adapted from 1DEA'97 final regulations major issues, (1997).
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1. Special Education Students can be disciplined

2.Choice of discipline should be the same as discipline applied to students
without disabilities.

3.Change of placement occurs when removal is for more than ten
consecutive days or a series or removals adds up to more than ten
school days and a pattern of exclusion exists based on factors, including
length of removals, total amount off time of removals, and proximity to
removals.

4. Change of placement always triggers notice to the parents, with a copy
of procedural safeguards, and a manifestation review.

5. Parents need to participate as members of the MDT and IEP teams.

6. Special education services to student must always start on the tenth
day a student is removed for disciplinary reasons.

7. School and parent may reach agreement on a different placement or on
individualized education program changes.

8. Local authorities should be notified for offenses constituting crimes
consistent with state law.
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Any Misconduct

r:I Removals allowed up to ten consecutive days or individual days that
cumulate to ten school days in a school year (34 CRF 300.520[a][1][1]) ..
>'" Around the 3-5 days of suspension, a good practice would be to

do hold a IEP meeting to determine what assessment is needed-Functional Behavior Analysis to determine the behaviors and
causes; and then reconvene the IEP meeting to develop a
behavioral plan to be proactive in the intervention of disruptive
school behaviors.

rilEducational Services_are not required if services would not be provided
to students without disabilities (34 CRF 300.121 [d][1 ]).
>'" Good practice would be to provide all student educational

opportunities during days of suspension.

r:I Stay put provision does not apply.

Parent has general notice and

hearing rights available to all students subject to suspension.

Additional Acts of Misconduct
rilRemovals allowed for additional periods of up to ten consecutive school
days in a school year if the removal doesn't create a pattern constituting a
change of placement (34 D\CRF 300.520 [a][1][1]).
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ti> Factors considered for change of placement include length of each
removal, total amount of time the student is removed, and the proximity of
removals to one another. (34 CRF 300.519).

ti> Educational Services are required after the 101h day of removal in a
school year (34 CRF 300.121 [d][2][1][A]). The services must allow student
to make appropriate progress in the general curriculum and the goals on
student's IEP. Special education teacher may make decisions of
appropriate services if not a change of placement (34 CRF 300.121
[d][3][1]).

ti> If change of placement, IEP team determines educational services,
parents receive notice of action and procedural safeguards and IEP team
conducts manifestation determination, in addition to functional behavioral
assessment.
~

Around the 3-5 days of suspension, a good practice would be to
do hold a IEP meeting to determine what assessment is needed-Functional Behavior Analysis to determine the behaviors and
causes and identify assessment tools; and then reconvene the IEP
meeting to develop a behavioral plan to be proactive in the
intervention of disruptive school behaviors.

ti> Functional Behavior Assessment,

if not already completed, no later than

the 10 business day of any removal of a student for ten school days in a
year. If the student does not already have a behavior intervention plan, IEP
team must meet to develop an assessment plan. As soon as possible after
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developing and assessing the student, the IEP team must meet to develop
the appropriate behavior interventions and include them in the IEP (34 CRF
300.520 [b}[1 ][I] and [2]).

> If student already has a behavior plan, IEP team must meet no
later than the 101h business day to review the plan and
implementation and modify as necessary to address behavior (34
CRF300. 520[b ][1 ][ii]).

> Subsequent removals that are not change of placement require
the behavior intervention plan review by team and if one team
member believes modifications are required, the team must meet
to determine the necessary intervention modifications (34 CRF
300.520 [cl).

t!f) Manifestation Review should occur immediately, but no later than ten
school days after the date on which the decision is made to change the
student's placement.

> The school must convene the IEP team and other qualified personnel
to conduct a review addressing the relationship between the student's
disability and the behavior subject to the disciplinary action.

> The team reviews evaluation and diagnostic results and information
supplied by the parents, and the IEP and placement.

>

Review team must consider whether the IEP and placement were
appropriate and if special education services, supplementary aids
and services, and behavior strategies were provided consistent with
the student's IEP and placement; and the student's disability did not
impair the ability of the student to understand the impact and
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consequences of the behavior. If any standards are not met, the
behavior is considered to be a manifestation and the team must make
immediate action to remedy the deficiencies (34 CRF 300.523 [c]).

>-

If the behavior is not a manifestation, then student may be
disciplined consistent with discipline of a student without
disabilities, but educational services must be provided (34 CRF
300.524)

>-

Appealed by parent, the student remains in prior setting pending
appeal decision (34 CRF 300.514 and 34 CRF 300.542[c]).

Misconduct Involving Weapons or Controlled Substances

ii Removal--Student may be removed up to 45 calendar days to interim
alternative educational setting (34 CFR 300.520 [a][2]).

>-

Immediate notice of action and copy of procedural safeguards
must be given to parent (34 CFR 300.523[a][1]).

>-

Educational Services must be provided that will allow the student
to make appropriate progress in the general curriculum and the
goals in the student's IEP as determined by the IEP team (34 CFR
300.121 [d][2][ii]).

di Functional Behavior Assessment must be done either before the
suspension, or within 10 business days for any removal of ten school days
or more in a school year.
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(

>-

If a student does not have a behavior intervention plan, the IEP team
must meet to develop an assessment plan.

>- As soon as possible after developing the plan and conducting the
assessments, the IEP team must meet to develop and implement
appropriate behavior interventions and include them in the IEP (34 CRF
300.520 [b}[1 ][I] and [2]).
~

If student already has a behavior plan, IEP team must meet no
later than the 1oth business day to review the plan and
implementation and modify as necessary to address behavior (34
CRF300.520[b][1][ii]).

~

Subsequent removals that are not change of placement require
the behavior intervention plan review by team and if one team
member believes modifications are required, the team must meet
to determine the necessary intervention modifications (34 CRF
300.520 [cl).

d> Manifestation Review should occur immediately, but no later than ten
school days after the date on which the decision is made to change the
student's placement.
~

The school must convene the IEP team and other qualified personnel to
conduct a review addressing the relationship between the student's
disability and the behavior subject to the disciplinary action.

~

The team reviews evaluation and diagnostic results and information
supplied by the parents, and the IEP and placement.

~

Review team must consider whether the IEP and placement were
appropriate and if special education services, supplementary aids and
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services, and behavior strategies were provided consistent with the
student's IEP and placement; and the student's disability did not impair
the ability of the student to understand the impact and consequences of
the behavior.

> If any standards are not met, the behavior is considered to be a
manifestation and the team must make immediate action to remedy the
deficiencies (34 CRF 300.523 [cl).

>

If the behavior is not a manifestation, then student may be
disciplined consistent with discipline of a student without
disabilities, but educational services must be provided (34 CRF
300.524)

Dangerous Behavior

(I Removal--Student may be removed up to 45 calendar days to interim
alternative educational setting (34 CFR 300.520 [a][2]).

> Immediate notice of action and copy of procedural safeguards must
be given to parent (34 CFR 300.523[a][1]).

>

The school may request an expedited hearing before an
administrative law judge to remove a student to an interim alternative
placement up to 45 calendar days (34 CFR 300.521).

> Immediate notice of action and a copy of procedural safeguards must
be given to parents (34 VFR 300.523 [a][1]).
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'9Educational seNices proposed by the school personnel, in consultation
with the special education personal, for consideration by the administrative
law judge (34 CFR 300.521 [d]).

'9 Functional Behavior Assessment_must be done either before the
suspension, or within 10 business days for any removal of ten school days
or more in a school year.
~ If a student does not have a behavior inteNention plan, the IEP team

must meet to develop an assessment plan.
~ As soon as possible after developing the plan and conducting the

assessments, the IEP team must meet to develop and implement
appropriate behavior inteNentions and include them in the IEP (34 CRF
300.520 [b}[1][1] and [2]).

'9 If student already has a behavior plan, IEP team must meet no later
than the 1oth business day to review the plan and implementation and
modify as necessary to address behavior (34 CRF300.520[b][1][ii]).

'9 Subsequent removals that are not change of placement require the
behavior inteNention plan review by team and if one team member
believes modifications are required, the team must meet to determine the
necessary inteNention modifications (34 CRF 300.520 [cl).

'9 Schools must show by substantial evidence that maintaining the current
placement is likely to result in injury to the student or others (34 CFE
300.521 [al).
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t!i> Hearing officer will consider: the appropriateness of the student's current
placement; whether the school has made reasonable efforts to minimize
the risk of harm in the current placement, including supplementary aids and
services.

> The hearing officer must determine that the school personnel who have
consulted with the special education teacher will allow the student to
appropriately progress in the general curriculum and appropriately
progress in achieving the goals on the student's IEP (34 CFR 300.521).

t!i> Manifestation Review should occur immediately, but no later than ten
school days after the date on which the decision is made to change the
student's placement.

>

The school must convene the IEP team and other qualified personnel to
conduct a review addressing the relationship between the student's
disability and the behavior subject to the disciplinary action.

> The team reviews evaluation and diagnostic results and information
supplied by the parents, and the IEP and placement.

>

Review team must consider whether the IEP and placement were
appropriate and if special education services, supplementary aids and
services, and behavior strategies were provided consistent with the
student's IEP and placement; and the student's disability did not impair
the ability of the student to understand the impact and consequences of
the behavior.

> If any standards are not met, the behavior is considered to be a
manifestation and the team must make immediate action to remedy the
deficiencies (34 CRF 300.523).
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6> Appeal-If parent appeals the interim alternative setting, student
remains in the interim alternative educational setting until expiration of 45
days, administrative or court decisions, which ever occurs first (34 CFR
300.526 [al).

6> If school is proposing a change of placement after the 45-day interim
alternative setting, student remains in placement prior to the interim
alternative educational setting during pendency (34 CFR 300.526 [cl).

6> School may ask for expedited hearing (34 CFR 300.526 [cl).
The information in this section was adapted from OSPI (1997).
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Definitions

Appeal-A request to a higher court requesting a review of the decision of
a lower court to correct mistakes on an improper ruling (Yell, 1998 p. 387).
Day-means calendar day, unless otherwise indicated as business day or
school day;
Business day means Monday through Friday, except for Federal and State
holidays, unless holidays are specifically included in the designation of business
day;
School da)( means any day (including a partial day) that children are in
attendance at school for instructional purposes. The term "school day" has the
same meaning for all children with and without disabilities.
DOE-Department of Education (Yell, 1998, p. 387).
Due Process-A phrase introduced in the Fifth Amendment to the
Constitution. Although the phrase does not have a fixed meaning, it generally
refers to an established course for judicial proceedings or other government
activities designed to safeguard the legal rights of individuals (Yell, 1998, p. 387).
Expulsion-is the more permanent removal of the student for the
remainder of the semester or year (Podemski, Marsh, Smith & Price, 1995.
p.126).
FAPE-Free Appropriate Education
IDEA-Individuals with Disabilities Education Act, previously called the
Education of All Handicapped Children ACT (EAHCA).
IEP-The Individual Education Program developed by the IEP team. It
consists of present levels of performance; measurable annual goals, including
measurable objectives, specific special education, related services, and
supplementary aids and services to be provided, including program modifications
or support for school personnel (Yell, 1998, p. 176).

IEP Team-A team of people consisting of representative of the educational
agency (e.g. principal); the student's special education teacher; the
student's general education teacher; the student's parents or guardians; a person
who can interpret the instructional implications of the evaluation results, the
student, when appropriate (required for transition IEP); related services
personnel; for a transition IEP,a representative of the agency that is likely to
provide or pay for the transition services; and other persons at the discretion of
the parent or the educational agency (Yell, 1998, p. 171).
Injunction-A court order requiring a person or entity to do something or
refrain from taking a particular action (Yell, 1998, 387)
Interim Alternative Educational Settinq-lAES A setting other than the
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regular school setting, in which a student that has been suspended or expelled
can reasonable gains in the general education curriculum and according to the
IEP (Steinburg, Rich, & Madsen, 1995, p. 7).

Functional Behavior Assessment-is an effective and comprehensive
means of assessing a student's behavioral problems (Tepp & Brown, 1997, p. 1)
Manifestation Determination-is a determination, by the IEP team and
other qualified persons, of whether a student's misconduct is caused by or
related to the student's disability (Yell, 1998, p. 331).
OCR-Office of Civil Rights
Placement, Change in-A change in placement occurs any time the
removal is for more than 10 consecutive days in a school year or when the
student has a series of removals that accumulate to more than 1O days inn a
school year and the removals constitute a pattern of exclusion (OSPI TAP, 1999,
p. 2).
Procedural Rights-Rules that guarantee procedural fairness. The exact
nature of procedural rights vary according to context (Yell, 1998, p. 388).

Suspension-A removal from a single subject, class period, or full
schedule of classes for a definite period of time (OSPI Tap, 1999, p. 2).
Substantive Rights-Generally refers to the rights and duties of parties.
The exact nature varies according to the context (Yell, 1998, p. 388).
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D
0

0

Functional Behavior
Assessment

(

'

Functional Behavior Assessment

A. Use the FBAI Problem Behavior Rating Scale in order to develop a
preliminary overview and examination of a student's current behavioral
difficulties within the school setting.
B. Obtain Anecdotal and Disciplinary Records dating back to the onset of
behavioral problems noted in the Problem Behavior Rating Scale.
C. Conduct a Classroom Observation. This will provide the District with
the opportunity to observe the problem behavior(s) for the purpose of
creating positive change.
D. Obtain Parental Input. It is required and vital to establish a
communication link with the parent(s) for the purposes of creating
positive change.
E. Following steps A-D will help determine whether a Pattern of Problem
Behaviors exists by virtue of the presence of repeated instances of the
same behavior.

(Tepp & Brown, 1997)
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Functional Behavioral Assessment and Behavioral Intervention Plan
Name of Student
Birthdate_ _ _ __
School. ________________ Grade_ _ _ _ _ __

A functional behavioral assessment is a process of gathering information to
determine the function of inappropriate behavior for the development of
effective positive behavioral support and intervention plan.

I.

Functional Behavioral Assessment
A. What are the most significant behavior concerns?
___ Physical Aggression
Destroying Property
___ Talking Out
Noncompliance
___ Sexual Harassment
Truant/Tardy
___ Leaving Campus
Gang Behaviors
___ Verbal Disrespect
Intimidation
___ Classroom Disruption
Profanity
___ Refusing to complete work
Smoking at School
___Weapons
Drug possession
Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

B. Are there any physical, medical or environmental factors that may
be influencing problem behavior?
___ Physical Limitations:. ______________
___Medical Diagnosis: ______________
___Sensory Problems: _ _ _ _ _ _ _ _ _ _ _ _ __
___Current emotional problems possibly affecting behavior: _

___Current environmental factors possibly affecting behavior:_
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C. What is the setting(s) the problem behaviors occur?
___Special Education classroom(s)
___General Education classroom(s)
- - -Lunchroom/cafeteria
___ Playground
___Hallways
- - -To and/or From School
_ _ Other:. ___________________
D. What are the events or stimuli that consistently precede the
problem behavior?
_Interactions with a particular group or individual
_Being given an academic assignment or direction
_Following a verbal reprimand or reminder from teacher
_Frustration with an academic assignment
_Being told "no"
_Less supervised activities within the classroom
_Less supervised time outside the classroom
Moodiness:. _____________
Other:. _ _ _ _ _ _ _ _ _ _ _ _ _ __
E. What are the common consequences of the student's
misbehavior?
__Verbal reprimands from staff
__Arguments with the staff
-~Arguments with peers
__Laughter from others
__ Fighting
- -Classroom time-out
- -Sent to the office
Sent home
__ Other:. ___________
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F. What function or benefit do the problem behaviors serve for the
student?
_Attention from peers
Attention from teacher
Avoidance of academic work
Avoidance of social situations
_Gain power or control
_Revenge
_Gain sense of belonging or to "fit in"
_Risk taking
_Obtain material or sensory desires
Other:. _____________
II.

Behavioral Intervention Plan
A. What appropriate behaviors can replace the problem behaviors
that serve the same function?

--------------

B. What changes can be made in the setting to help eliminate
opportunities for problem behaviors to occur?_________

C. What positive behavioral supports can be provided to help teach
and encourage the student to exhibit appropriate behavior?_ _
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IEP Team Signatures

Student

Counselor

Parent

Administrator

Teacher

Special Education Teacher

Date
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Questions to Guide the MDT/IEP Team through the
Functional Behavior Assessment
Functional Behavioral Assessment

A. What are the most significant behavioral concerns?
B. Are there any physical, medical or environmental factors that may be
influencing the problem behaviors?
C. What is the setting in which the problem behaviors occur?
D. What are the events or stimuli that consistently precede the problem
behavior?
E. What are the common consequences of the student's behaviors?
F. What function or benefit do the problem behaviors serve for the student?

Behavioral Intervention Plan

A. What appropriate behaviors can replace the problem behaviors that
serve the same function?
B. What changes can be made in settings to help eliminate opportunities for
problem behaviors to occur?
C. What positive behavioral supports can be provided to help teach and
encourage the student to exhibit appropriate behavior.

Questions developed by Sue Karstetter, School Psychologist, Washington
Middle School, Yakima School District, Yakima, Washington.
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Yakima School District
Functional Analysis and Behavioral Intervention Plan
Student----------------Date- - - - - - DOB_ __
School _ _ _ _ _ _ _ _ Review Date of Plan_ __
_ _General Education
I.

_IEP or IEP Addendum

Definition of Problem Behavior
A. What does the problem behavior look like? (Include school behaviors only)
Indicate approximate frequency _ _times per_ _ (Example: "5 x per day")
_ _ Physical Aggression Specify type:·--,-----,-------,--_ _Spitting
_ _ Leaving Class w/out permission
_ _Throwing Objects
_ _Self-endangering behaviors_ _ __
_ _Breaking and/or
destroying property
_ _Refusing to comply with rule and requests
_ _Inappropriately
_ _Verbal disrespect to peer/adults (circle_
screaming or yelling
_ _Refusing to complete work _ _Smoking on school grounds
_ _Sexual Harassment
_ _ Lighting matches/starting fires
_ _ Possessing or selling drugs on school grounds
_ _Truant/Tardy (Do not complete plan solely on these behaviors)
Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
If more than 3 problem behaviors have been identified, circle the 3 most critical
behaviors to be addressed by this plan.
B. What are the antecedents or signs that the problem behavior is about to occur
or has a high probability of occurring?
_ _Student leaves assigned area
_ _Student starts to fidget or becomes restless
_ _Student mumbles under breath
_ _Student slows or stops working
_ _ Student becomes silly or "rough houses"
_ _ Student daydreams or withdraws
_ _ Student has change in affect(e.g. sulks, looks angry)
Specify: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _ Student enters class with an "attitude"
_ _ Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _ Other:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

C. What are the events that tend to trigger the problem behavior?
_ _ Having limits set on his/her behavior
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_ _Being told "No"
__ Receiving consequences for negative behaviors
__ Frustration over academic expectations
__ Frustration over social expectations
_ _Being given an assignment or directions (circle one or both)
__ Participating in less structured activities
__ Interacting with a particular individual or group (circle one or both)
__ Difficulty with staff and/or peers (circle one or both)
__Other:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
D. In what setting(s) does the problem behavior usually, occur?
_ _Classroom
_ _Physical Education
_ _Lunch room/Cafeteria
Outdoors areas
_ _Hallways
_ _On the way to and/or from school (circle on or both)
_ _Extracurricular Events
_ _Restrooms
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

II.

Possible Functions of Problem Behavior(s)?
What purpose does the problem behavior seem to serve for the student?
_ _ Release/expression of negative feelings( anger, frustration, etc.)
-~Attention from staff and peers (Circle one or both)
-~Avoidance of undesirable tasks or assignments
Specify: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _ Student wants limits set
_ _ Escape from setting (gained by removal from class or school)
___Student gains a sense of control over situation/environment
___Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
___Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Ill.

Student Based Prevention Interventions
A. What positive behavior(s) will be taught to the student to replace the problem
behavior( s)?
---'Appropriate ways to express/release negative feelings (Examples: _ _

---'Appropriate ways to ask for help or attention (e.g. verbalizing his/her
needs or using a visual signal system)
_ _Appropriate ways to respond to and deal with peer interaction and
conflicts
___Others:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _ Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
B. What technique(s) will be used to teach the positive behavior(s)?
___Verbal and or visual prompts or cues from staff will be use to remind
the student of positive choices.
___ Role model or role playing the positive behavior with the student
___Counseling sessions with appropriate staff:. _ _ _ _ _ _ _ _ __
___ Parent will investigate outside counseling /drug program (Circle one or
both)
___Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
___Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

IV.

Environmentally Based Prevention Interventions
A. What steps will be taken to alter the situation and/or environment to prevent
antecedents from occurring and to reward positive behavior?
_ _Change student's assignments, schedule or group
_ _Change student's seating and/or physical layout of room
_ _Limit or closely supervise peer interaction Specify: _ _ _ _ _ _ _ _ __
_ _Increase attention from staff, including praise and positive reinforcement (To
specified clearly in daily/weekly contract)
_ _Structured unsupervised time (e.g. Lunch, recess, transition times)
_ _Create a quieter environment that will decrease amount of stimulus
including visual stimuli
_ _Develop written behavioral contract with student and parent including
positive/negative consequences to take place at home and school
_ _Develop daily/weekly chart or system to monitor positive/negative behavior
_ _Send daily/weekly progress reports home
Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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B. What will be done when the antecedents occur, but prior to the problem
behavior? (If section IV is not successful)
_Alternative choices will be offered, student will be redirected, as opposed
to punished.
_ _Student will receive immediate adult attention (e.g. increased proximity,
words of encouragement.
_ _Student may, if appropriate, take a break from the activity to calm down
and regain control.
_ _Student will be moved away quickly from the person or situation that is
upsetting him/her.
_ _When possible student will be counseled by appropriate staff
_ _ Review behavior contract with student
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

V.

Responses to Problem Behavior
A. What will be done if the problem behavior occurs?
_ _Student will be removed from class or grouping until he is able to regain
control of his actions and show that he is ready to make appropriate
choices
_ _Teacher, vice-principle, principle, counselor, or other appropriate staff
will counsel student if possible.
_ _Behavior contract will be reviewed and revised as necessary
_ _Student will be assigned to in-school, after-school or Saturday detention
_ _Student will be suspended from school and parent/guardian will be
contacted.
_ _ If the student is suspended for a cumulative total of 10 day per year, this
document, the Individualized Behavior Plan, will be reviewed and revised,
as required by law.
_If necessary, student will be restrained by appropriately trained staff.
_Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
_ Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

VI.

Criteria for Evaluating Effectiveness
_ _Over the course of
weeks the problem behavior(s) will show a
decrease of
%.
_ _Over the course of
month(s) the problem behavior(s) will show a
decrease of
%.
_ _Over the course of
weeks the problem behavior(s) will show a
increase of
%.
_ _Over the course of
month(s) the problem behavior(s) will show a
increase of
%.
_ _Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Other: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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_ _Over the course of ___weeks the problem behavior(s) will show a
decrease of
%.
_ _Over the course of _ _month(s) the problem behavior(s) will show a
decrease of
%.

VII.

Additional Comments: (Attach additional sheet(s), as necessary)

Signatures

Teacher-Case Manger

Teacher

Parent/Guardian

Student

Administrator

Psychologist

Date
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Teacher's Behavioral Assessment
Student's Name:.____________
Age: _ _ _ _ _ _ __
Teacher's Name:._____________
Date: ________
Type of Classroom (Special Education, etc),_ _ _ _ _ _ _ _ _ _ _ _ _ __
Circle the number in the one column which best describes vour student's behavior
Behavior
Not at
Just a
Pretty
Very
All
Little
Much
Much
1. Often falls to give close attem1011 to aefails of
makes careless mistakes in schoolwork or other
activities
2. Often has difficulty sustaining attention in
tasks or play activities
3. Often does not seem to listen when spoken to
directlv
4. Often does not follow through on instructions
and fails to finish schoolwork (not due to
oppositional behavior or failure to understand
directions)
5. Often has difficulty organizing tasks and
activities
6. Often avoids, dislikes, or is reluctant to
engage in tasks that require sustained mental
activitv
7. Often loses the things necessary for tasks or
activities le.a. assianments, oencils, books etc.)
8. Is often easily districted by extraneous
stimuli
9. Is often foraetful in dailv activities
10. Often fidgets with hands or feet or squirms in
seat
11. Often leaves seat in classroom or in other
situations in which remainina in seat is exoected
12. Often runs about or climb excessively in
situations in which it is inannropriate
13. Often has difficulty playing or engaging in
leisure activities auietlv
14. Is often "on the go" or often acts as if "driven
bv a motor
15. Talks excessivelv
16. Often blurts out answers before questions
have been comoleted
17. Often has difficultv awaitina turn
18 Often interrupts or intrudes on others (butts
into conversations or aames
19. How much do the behaviors interfere with
his/her learnina?
20. How much do the above behaviors interfere
with the learninas of others?
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FBAI: Mental Health Checklist
(To be completed by School Psychologist)
Student's Name_________ Grade._ _ _ _ Date_ _ _ __
Characteristic

Yes

No

1.
2.
3.
4.

Fearful
Worrisome Behavior
Annears hiohlv tense
Exhibits chronic sadness
5. Annears to be livino in an alternate world
6. Preoccupied with fantasy
7. Obsesses about feelinos of reiection
8. Excessive and inappropriate feelinos of quilt
9. Avoidance of others
10. Clear preference for beina alone
11. Exhibits ritualistic behavior
12. Repeated complaints of stomach ache, headaches, etc.
13. Exhibits a lost of interest in activities previouslv enioved
14 Intense pressure to talk with accompanying racing
thouohts and scattered ideas.
If the student named above is exhibiting any noted concerns, the parents
and students should be encouraged to obtain a consultation from a mental
health professional Tepp, & Brown, 1997, appendix B).
Administering the Mental Health Screening Checklist allows the school
psychologist to not the possible presence of clinical conditions such as
Depressive Disorders, Anxiety Disorders, and Psychotic Disorders. This
form is a checklist to assist in determining whether or not the student may
have a medical condition, which requires the help of outside mental health
agencies. If any of these symptoms are present in the case of a student
exhibiting problem behavior, the school psychologist should consider a
referral to a mental health agency (Tepp, & Brown, 1997, p. 4)
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FBAI: Problem Behavior Rating Scale
Student's Name__________ Age_ Sex_ Grade_
This form should be completed by an educational professional who has a
working and on-going relationship with the student. Below is a list of
behaviors. Please indicate the degree to which the student named above
has exhibited any of these behaviors during the past month.
O=Never a Problem 1= Occurred once 2= Occurred more Than 1x 3= Occurs frequently
(more than 5x)

Academic Misconduct
0
0
0
0
0

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

0
0
0
0

1
1
1
1

2
2
2
2

3
3
3
3

1. School Tardiness
2. School Tardiness
3. Class Truancv
4. Truancv from School Day
5. Non-compliance with academic requirements of teacher (e.g.
purposeful unpreparedness
6. Plaoiarism
7. Cheatino
8. Repeated disruption of classroom functionina
9. Leavino Class/school orounds without oermission
Insubordination

0

1

2

3

0

1

2

3

0

1

2

3

10. Interacts with staff in disrespectful manner
Example:
11. Insubordinate Behavior Mild(refusing to open book upon
reauest of the teacher
12. Insubordinate Behavior Moderate (e.g. refusal to comply with
a reasonable request by a staff member in a time-out,
detention/in-house suspension settina
13. Insubordinate Behavior Severe (flagrant refusal of request by
a buildina administrator
Use of Tobacco

0

1

2

3

0
0
0
0

1
1
1
1

2
2
2
2

3
3
3
3

0

1

2

3

14. Smokina tobacco products on school propertv
Intimidation and Harassment

15. Tauntina Behavior
16. Threatens a student verballv
17. Threatens a staff member verballv
18. Inappropriate physical contact (non-threatening) with a
student r
19. Inappropriate physical contact (non-threatening) with a staff
member
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0
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0
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20. Threatening behavior (non-verbal) towards a student
Example:
21. Threatening behavior (non-verbal) towards a staff member
Example:
22. Sexually harasses a student
Example:
23. Sexually harasses a staff member
Examole:
Disorderly Conduct
24. Destruction of School Propertv
25. Uses profanity, obscene/offensive lanauaae
26. Interrupts classroom activity verballv/noises or words\
27. Interrupts classroom behavior with non-verbal behaviors
Examole:
28. Reoeated disruption of school-related activitv
29. Disruptive behaviors (non-verbal) in unstructured situations
(e.q. hallway, cafeteria etc.
30. Disruptive behaviors (verbally, either words, or noises) in
unstructured situations le.a. hallwav, cafeteria, etc.)
Gamblina
31. Gamblina on School Propertv
Pornoaraohv/Sexual Behavior
32. Selling, using, or possessing any obscene/pornographic
material on school propertv.
33. Exposina oneself
34. Making sexual gestures towards a student (not intending to
intimidate or harass)
35. Making sexual gestures towards a staff member (not
intendina to intimidate or harass)
Vandalism
36. Destruction of School Prooertv Mild-writina in a book
37. Destruction of School Propertv Moderate-araffiti
38. Destruction of School Property Severe-damage to building
or eauipment on school arounds
School BusNan Misconduct
39. Bus/van misconduct resultina in endanaerment of driver
40. BuyNan misconduct resulting in endangerment of a staff
member other than the driver
41. BuyNan misconduct resultina in endanaerment of a student
42. Disruption in the bus/van
Theft/Extortion
43. Foraerv
44. Stealinq property belonq inq to another student
45. Stealinq School property
46. Knowinq receipt of stolen qoods
47. Extortion
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0
0
0
0
0
0
0

0
0
0

0

O=
3=

Assault/Fic:ihtinq
48. Directed violence/aaaression towards a student
49. Directed violence/aaaression towards a staff member
Possession of a Danqerous Instrument
1
2
3
50. Possession of any dangerous instrument without the intent to
inflict harm Example:
1
2
3
51. Possession of any dangerous instrument with the intent to
inflict harm Example
1
2
3
52. Use of matches or lic:ihters
Bomb Threat/False Alarm
1
2
3
53. Involved in the false settinc:i of a fire alarm
1
2
3
54. Involved in a bomb threat
Possession/Distribution of Alcohol/Drugs/Controlled
Substances
1
2
3
55. Possession use or distribution of alcohol
1
2
3
56. Possession, use or distribution of anv controlled substance
Possession of Weapons
1
2
3
57. Possession of any dangerous or deadly weapon including
without limitations knives, firearms, or articles customarily used
for strikinQ or iniurinQ others (e.Q. brass knuckles\
Collateral Resoonsibilitv
1
2
3
58. Involved in influencing a student to exhibit or participate in
anv aforementioned problem behavior
Never a problem 1= Occurred Once 2= Occurred more than 1x
Occurs frequently (more than 5x)

1
1

2
2

3
3

This scale is used to develop a preliminary overview and examination of the
student's current behavioral difficulties within the school setting.

(Tepp, & Brown, 1997, Appendix A)
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FBAI: Assessment of Strengths and Liabilities
Name: _ _ _ _ _ _ _ _ _ _ Grade _ _ _ _ __

Age_ _ _ _ _ _ __

Teacher_ _ _ _ _ _ _ _ _ _ School_ _ _ _ _ _ __

Date_ _ _ __

The following areas should be assessed by an educational professional who is
knowledgeable about the student's life and able to identify the student's intrapersonal
strenaths an d weaknesses.

I. Self Control
1

2

3

1
1

2
2
2

3
3
3

2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3

1

2
2

3
3

1

2

3

1

2

3

1
1
1
1

2
2
2
2

3
3
3
3

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

1

2

3

1
1
1
1
1
1
1
1
1
1

1. Self management; capacity to use one's thinking to monitor
oneself
2. Capacity to control one's behaviors
3. Capacitv to control stress
4. Abilitv to persist with a task Example:
II. Problem Solvina Abilities
5. Abilitv to recoanize a problem
6. Awareness of an emotional state
7. Capacitv to take the perspective of another person
8. Capacitv to set realistic aoals
9. Capacitv to consider alternatives
10. Capacitv for conseauential thinkina
11. Capacitv to make decisions
12. Evidence of a capacitv to enaaae in a olanful action
Ill. Communication Skills
13. Understandina of non-verbal cues
14. Capacity for adaptive expressive language( can the student
communicate thouqht and feelinqs
15. Capacity for adaptive receptive language (can the student
understand others thouqht and feelinas
16. Caoacitv to match aooropriate communication to the situation
IV. Self Awareness
17. Evidence of self-respect
18. Genuine feelinas of competence
19. Able to be honest with oneself
20. Evidence of a sense of responsibilitv
V. lnteroersonal Skills
21. Awareness of social norms
22. Abilitv to accept individual differences
23. Caoacitv to show concern or compassion for others
24. Evidence of valuing cooperation with peers
25. Motivated to solve interpersonal problems (problems between
different People)
26. Motivated to contribute to school-wide goals of social
coooeration
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1
1
1
1

2
2
2
2

3
3
3
3

VI.
27.
28.
29.

Work Ethic
Willinaness to enaaae in unnleasant task for Jonc::i-term qain
Academic motivation
Recoanition of the imnortance of education
30. Evidence of resoect for orooertv

1= Poorly developed

2= Somewhat developed

3= Well developed

Emotional Skill Score: Total for Numbers 3,6,17,18,19, & 20 multiplied by 2
Cognitive-Social Skill: Total for Numbers 1,5,7,8,9,10,11,13,15,21,28, & 29
Behavioral Skills:
Total for Numbers 4,12,14,16,22,23,24,25,26,27, & 30

Students with scores Jess than 24 evidence relative weakness in this category and are at
risk in these areas. Scores in excess of 24 indicate areas of relative strength for that
student and should be utilized in remedial efforts aimed at improving skill deficits giving
rise to problem behaviors (Tepp & Brown, 1997, Appendix D)
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Strategies Linked to Functional
Analysis of Problem Behaviors

Strategies to deal with the student's efforts to gain attention through
problem behaviors:
>· Ignore the behavior
> Accept some of the problem behavior
> Give attention when not exhibiting the problem behavior
> Openly accept the student but do not accept the problem behavior
Strategies to deal with student's effort to communicate through
problem behavior(s);
> Understand the communication (e.g. read between the lines to
what is really being said)
> Communicate your understanding to the student in a way that the
student knows that you understand-rephrase what the student is
telling you to ensure understanding
> Respond to the student's communication in a way that helps
reduce the problem behavior
Strategies to deal with the student's efforts to avoid unpleasant
experience(s) and/or work through problem behavior(s)
> Plan some activity for the student which will enhance their feelings
of competency and self confidence
> Affectionately refuse to accept the student's refusal to do work
> Do not give up in the face of the student' appearing to give
up ... avoid this at all costs as it confirms the student's believe in
the inability and inadequacy.
Strategies to deal with the student's efforts to seek a position of
power/status and turn passive experiences into active ones, through
problem behavior:
> Understand the student's need for control
> Always refuse to be drawn into a power struggle ... recognize that
power struggles often times result in negative consequences
> View the conflict with the student as an opportunity to take the
wind out of his/her sails, e.g. If the student refuses to open the
book, tell them not to open the book and simply listen to the lesson
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>, Don't be drawn into power struggle or play his/her game-always
avoid this.

Strategies to deal with the student's attempt(s) to exact revenge
through problem behavior:
>, Recognize that some students want to hurt others and
communicate your awareness of this
>, Don't sympathize with the student, as this is often the goal of the
revenge seeker, to develop a feeling of retaliation by evoking
emotion in someone else
~ Find something positive to say about the student before engaging
the student in examination of their problem-revengeful
behavior-Be careful when using this strategy so you don't
inadvertently reinforce the revengeful behavior-Don't use it in the
heat of the misbehavior
>, Pause and do the unexpected ... often times the revenge seeker
can be drawn out of their wish for revenge if they can be guided
from their position
>, Exert efforts to make the student feel liked, Students who seek
revenge often times are
>, acting upon a school, community, and/or world that they perceive
as having betrayed them. Communication with the student to help
them feel appreciated and liked can mitigate some of these
feelings on the part of the student.
Strategies to deal with the student's attempt(s) to achieve a sense of
belonging through problem behaviors
~ Find alternate positive, pro-social activities, acceptable to the
student, from which the student can derive a sense of belonging,
to replace the problem behaviors(s)
>, Help the student develop an alternated self-perception with which
the problem behaviors are non-compatible.
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(

Proactive Strategy for Behavior Planning
Consequences

Proactive Strategies
Positive Interactions
From the class room teacher
From other staff
Discussions
Goal Setting
Short term
Long term
Behavioral
Academic
Academic help
Volunteer
Peer tutor
Small Group
Structured practice of desired
Behavior
Contract
Weekly conference w/parent
Daily conference w/teacher
Assigned a mentor
Intermittent reinforcement
Point System
Home based
School based
Study Skills Training
Social Skill Training
Tracking Grades
Relaxation practices
Visualization practice
Adjustments in assignments
Training in positive self-talk
Training in how to interact w/teachers
Self-monitoring
Give student responsibility
Daily report card
Daily assignment notebooks
Time management training
Use video or mirror for student to view
self
Self-concept improvement
Teach rehearsal strategies
Monitor reading progress
Parent reading program

Implemented by the teacher
Verbal reprimand
Time owed
Restitution
Behavior improvement form
Parental contacts
Reduction of points earned
Sent to another class
After-school detention
Student writes own plan
Student says plan to tape
Restriction from privileges
Loss of positive
Reinforcement
Assigned by administrator
In-school suspension
Saturday School
Work detail
Sent home
Shortened day
Restrictive movement
Or modified schedule
suspension
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Suggested Possible Interventions
Area of Concern
Difficulty with test taking

>
>
>
>
>
>
>
>
>

Confusion from spoken
material, lectures and audio
visual materials (difficulty
finding main idea from
presentation, attributes
greater importance to minor
details

>

Difficulty with fluency in
handwriting (e.g. good
letter word production but
slow and laborious
Poor handwriting (often
mixing cursive and
manuscript and capital and
lower case letters

>

>
>
>
>
>
>
>
>
>

Difficulty sustaining
attention to tasks or other
activities (easily distracted
by extraneous stimuli)

>
>
>
>
>
>
>
>
>

Interventions
Allow extra time for resting
Teach test-taking skills and strategies
Allow oral and/or untimed tests
Allow student to type or word process test
Give more wait time-the amount of time you wait for
an answer
Permit breaks during tests
Use clear readable uncluttered test forms
Use test format that the student is most comfortable.
Allow ample space for answers, Consider having lined
answer spaces for essay or short answer questions
When impulsivity on multiple choice tests means the
student will not read all choices, have the student
eliminate all the incorrect responses, rather than
choose one correct answer
Allow peers to share notes from presentation(have
student compare own notes with copy of peer's notes)
Encourage the use of a tape recorder
Provide framed outlines of presentations (introducing
visual and auditory curs to important information)
Provide student with a copy of presentation notes
Teach and emphasize key words (the following ... the
most important point ... etc.)
Allow alternate method of production (Computer,
scribe, oral presentation, etc.)
Allow for shorter assignments (quality v. quantity)
Allow for a scribe and guide for content, not
handwriting
Allow for the use of computer or typewriter
Consider alternative methods for student response
(e.g. tape recorder, oral reports, etc.)
Allow student to mix cursive and manuscript( grade on
content not handwriting)
Avoid assigning student to "open or split" classrooms
Create a structured predictable environment
Seat the student close to teacher/lecture area
Post class rules in prominent place
Prepare a stimuli-reduced area
Reward attention-Break up activities into small units
Reward timely accomplishments
Seat at individual desk instead of tables
Use headphones to play soft music to block out
distractina noise. Introduce them as a privilege or pair
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Area of Concern
Difficulty participating in
class without being
interuptive: difficulty
workina auietlv
Poorly developed study
skills

Frequent messiness or
sloppiness; poor
organization

Poor self-monitoring
(careless errors in spelling,
math, and reading)

Low fluency or production
of written material (takes
hours to finish a 10 minute
assignment

appropriate use with reinforcement
> Seat away from auditory distractions such as heaters,
air conditioners, etc
Seat
near teacher or appropriate role models, but still
>
part of group
> Seat where visual distractions are behind the student
> Surround by model students
> Use physical proximity and touch. Use earphones
and/or study carrels, quiet place, or preferential
seatina
Interventions
> Reward appropriate behavior (catch student being
good)
> Seat student in close proximity to the teacher
> Use studv carrel if annropriate
> Student can be responsible for developing "study
guides" or unit questions for other members of the
class (use as cooperative learning activity)
> Teach study skills specific to the subject area;
organization (assignment calendar), textbook reading
(mapping), note taking (finding main idea/detail.
Mapping, outlining, skimming, summarizing)
> Use analogies, metaphors, outlines and/or mapping
strateaies. Encouraae students to develop their own
> Arrange for a peer to help with organization
> Assist student to keep materials in a specific place
(e.g. pens and pencils in pouch)
> Repeat expectation as necessary
> Give reward points for notebook check and proper
paper format
Provide
clear copies of worksheets and handouts and
>
consistent format with worksheets
> Have a consistent way for students to turn in and
receive back papers; reduce distractions
Use
araoh oaoer for handwritina and math problems
>
> Allow the use of calculators when appropriate
> Have student proof-read work aloud when it is "cold"
> Teach specific methods of self-monitoring E.g. StopLook and Listen
> Use checklists that outline expectations (directions,
steos, procedures)
> Allow alternative methods for completing assignment
(oral, taped, visuals--graphs, maps, pictures, etc, with
reduced written requirements)
> Allow alternate method of writing (typewriter, word
processor, computer, printing, scribe)
> Develop a reward system for work completion, with
focus on aualitv and timelines
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Areas of Concern
Frequent fidgeting with
hands, feet, object;
squirming in seat to the
point of distracting the rest
of the class and/or not
being able to complete
work
Inappropriate responses in
class often blurted out; or
given before the question is
completed

Difficulty remembering to
follow rules

>
>

>
>
>
>
>
>

Apparent inattention
(underactive, daydreaming)

>
>
>

>
Agitation under pressure
and competition (athletic or
academic
Difficulty remaining seated
or in a particular position
when reauired
Inappropriate seeking of
attention (clowns around,
exhibits loud excessive or
exaggerated movement as
attention-seeking behavior,
interrupts, interferes with
other children's activities,
needles others
Frequent excessive talking

>
>
>
>
>
>
>
>
>
>
>

Interventions
Allow alternate movement when possible
Break tasks down to small increments and give
frequent positive reinforcement for accomplishment
(this type of behavior is often due to frustration)

Seat student in close proximity to the teacher so that
visual and physical monitoring of student behavior can
be done by the teacher.
State behavior that you expect from the student and
the consequences for both positive and negative
conseauences
Provide cards on desk with rules for individual desk
work
Periodically ask child to restate rules
Teach child to use self-instruction during work
Have child recite rules to other students before work
period
Provide posters with rules for various work periods
Use tape recorder cues or reminders
Attempt to involve student actively in lesson
(cooperative learning)
Get student's attention before giving directions; tell the
student how to pay attention (Look at me, while I talk;
Ask student to reoeat directions
Stress effort and enjoyment for self, rather than
competition with others.
Minimize timed activities;
Give student more frequent opportunities to get up and
move around. Allow space for movement
Catch student when appropriate and reinforce
Provide conflict resolution training
Provide social skills training
Show student (model) how to gain another student's
attention appropriately
Avoid lengthy reasoning with child over misbehavior

Make sure student is called upon when it is
appropriate, and reinforce listening
Teach students hand signals and use to tell student
when and when not to talk
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Areas of Concern
Difficulty making transitions
(from activity to activity,
class to class) takes an
excessive amount of time
to find school supplies,
gives up, refused to leave
previous task, o:1ppearn
agitated during change

>
>
>
>
>
>

Frequent self put-downs,
poor personal care and
posture, negative
comments about self and
others, low self-esteem

>
>

Losing things necessary for
task or activities at school
or at home (e.g. Pencils,
books assignments before,
during and after completion
of a aiven task
Inappropriate behaviors in
a team or large group sport
or athletic activity (difficulty
waiting turn in games or
arouP situations)
Inappropriate bus behavior

>

>

>
>
>
>
>
>
>
>

Frequent involvement in
physical dangerous
activities without
considering consequences
Poor adult interactions,
defies authoritv, constantlv

>
>
>
>
>

Interventions
Allow student extra time to organize books and papers
from last class before beginning next class
Allow the student to leave class early to go to the
locker for supplies before the hallway becomes busy
Arrange for an organized helper (peer)
Have specific locations for all materials (pencil
pouches, tabs in notebooks, etc)
Program student for transition, Give advanced notice
of when the transition will take place. (When we
complete .... we will. ... ) and the expectations for the
transition ( ... you will need).
Specifically name and display lists of materials needed
until a routine is possible. List step necessary to
complete each assianment
Allow opportunities for the student to show strengths
Help student identify and develop strengths and
affinities
Train student for self-monitoring, reinforce
improvement, teach self-questioning strategies (What
am I doina and how will it affect others?
Help student organize, Frequently monitor notebook
and dividers, pencil pouch, locker, book bags, desks.
Provide positive reinforcement for good organization
Provide student with a list of needed materials and
their locations
Give the student a responsible job (team captain, care
and distribution of balls, score keeping, etc.) consider
leadership role
Have student in close proximity to the teacher/coach
Allow the student to choose a friend to share the seat
this allow the student to view the seating arrangement
as positive instead of negative
Assign a window seat so the student can't easily touch
or be touched by others as they enter or exit the bus
Seat student near the bus driver
When student uses good bus behavior, reinforce it
with Positive Praise
Anticipate dangerous situations and plan for them in
advance
Pair with a reasonable peer (Rotate possible students
so they don't wear out)
Stress-Stop, Look and Listen
Provide positive attention
Talk with student individuallv about the inaPPropriate
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seeks adult aooroval; clinas
Area of Concern
Difficulties using
unstructured time-recess,
hallways, lunchroom, locker
room, library, assembly

>
>
>
>
>
>

Poor use oftime(sitting
staring off into space,
doodling, not working on
task at hand)

>
>
>
>

behavior, (A better wav of aettina what vou want. ...
Intervention
Allow student to assist custodian or work in cafeteria,
assist librarian, office aide, or to do helpful errands for
teachers
Allow the student to be one of a group of students
working in the library
Allow the student to eat lunch with a friend away from
the cafeteria area, and preferably in a more quiet, less
stimulating environment
Allow student to play computer or board games with
another student or group of students in a supervised
environment
Encourage group games and participation (organized
school clubs and activities)
Provide student with a definite purpose during
unstructured activities (The purpose of going to the
librarv is to check out... the ouroose of... is to)
Give the student a time limit for a small unit of work
with positive reinforcement for accurate completion
Teach reminder cues -a gentle touch on the shoulder,
hand signals, etc.
Tell the student your expectations of what it means to
pay attention (You look like you are paying attention
when ..... )
Used a contract, timer, etc. for self-monitorino
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Home Based Strategies and Interventions
Areas of Concern
Difficulty with
structure/organization

)>
)>
)>
)>

Difficulty sustaining
effort/accuracy

)>

)>
)>

Difficulty completing
chores/tasks

)>
)>

)>

Difficulty completing
homework

)>
)>
)>
)>

)>

Difficulty following
rules/solving problems

)>
)>
)>
)>
)>
)>
)>

Accommodations
Develop schedules and routines for your child to follow
and post them in a prominent place
Help your child develop good organizational skills
Prepare your child ahead of time when there is going
to be a change in the normal routine
Structure the home environment
Compile a list of rewards and consequences that are
powerful motivators for your child-sit down with
him/her and update the list frequently to keep it fresh
and motivating
Give praise and encouragement freely to motivate and
reinforce good behaviors
Recognize your child's efforts when he/she is not
successful
Allow Jess important things to slide-pick your battles
Model task for your child that he/she finds
difficult-repetition is often necessary to help
internalize the behavior or task
Write a step-by-step instructions on 3x5 index cards
for each chore, then have your child refer to the card
when it is time to do the chore
Divide homework time into manageable work periods
Involve your child in extracurricular activities that
he/she can be successful
Provide a clutter free area for doing homework
Set a limit on the amount of time your child can spend
on homework each night, and notify the school
personnel that assignments may need to be modified
accordingly
Strive for good communication and collaboration
between home and school
Ask for the child's perception regarding the problem
Determine what rules are really important, then make
them concise and enforce them consistently
Have an area your child can go to for short periods of
time to regain control
Have reasonable expectations that take into account
how your child's disability affects him/her
Keep emotional climate clam-Use I statements
instead of you-I noticed ... instead of You didn't...
Respect your child's uniqueness
Role play and brainstorm appropriate responses to
oroblems
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>
>
>
>
Areas of Concern
Teacher/Student Match
Parent/student/teacher
communication

>
>
>
>
>
>
>
>

Staff Communications

Difficulty with any test that
requires memory

>
>
>
>
>
>
>

Confusion from nonverbal
cues (misreads body
language)

>

Confusion from written
material (difficulty finding
main idea from reading,
attributes greater
importance to minor details

>

Instructional day/class
schedule

>

>
>
>
>
>
>
>

Show affection, lets child know he/she is lovable
State what you want you child to do, instead of what
you don't want them to do ( I want you to be home by
9 PM because .... instead of Don't be late or else ...
Try to anticipate and avoid situations that will "set off'
your child
Use a problem solving approach, discussing
advantaaes and disadvantaaes of each solution
Accommodations
Seek a good fit between the student and the teacher
Assian student to a structured but flexible teacher(sO
Develop a daily/weekly journal
Develop parent/student/school contract
Notify parents immediately of missing or incomplete
assignments
Provide daily or weekly progress reports
Gradually move to monthly reports
Provide parents with a duplicate set of texts if student
has trouble remembering to bring home books
Schedule oeriodic oarent/teacher meetinas
Identify resource staff
Maintain ongoing communication with building
principal
Network with other staff
Schedule buildina team meetinas
Combine seeing, saying writing, and doing; student
may need to sub-vocalize to remember
Teach memory techniques as a study
strategy-mnemonics, visualization, oral rehearsal,
numerous reoetitions.
Model and have student practice reading nonverbal
cues in a safe setting
Directly teach (tell the student) what non-verbal cues
mean
Provide advance organizers such as maps, charts,
outlines, etc. Use methods that alert students to the
lesson structure and expected outcomes
Provide an outline of important points from reading
Provide tape of text/chapter
Teach outlinina, main idea/details concepts
Allow student five minutes at the end of each class to
organize books, papers, etc, before beginning next
class
Break up task into workable and obtainable steps
Color code student's materials to help the student
keep organized
Have a more organized student take notes on carbon
oaoer or duolicate his/her notes
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>
Areas of Concern
Difficulty sustaining effort
and accuracy over time

>

>

>
>
>
>
>

Show oraanization is imoortant by modelinq it
Accommodations
Decrease work load to fit child's attentional capacity
> Smaller quotas for productivity
> More frequent, but shorter work periods
> Lower accuracy quotas, that increase with success
> Accept a reasonable limit to the amount of time a
student will spend each night on homework
Develop discrete cues to let student know when off
task
Increase the frequency of positive reinforcement and
encouragement (catch the student doing it right and let
him/her know about it)
Reduce assignment length-stress quality not quantity
Teach problem solving behavior and timemanagement strategies
Set time limits for work completion
Use timer, for external time references
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Sample Behavioral Objectives

Categories

GOALS/Objectives

BEHAVIOR

************** BEHAVIOR **************

SELF-ACCEPT

INCREASE SELF ACCEPTANCE BEHAVIORS

self-accept

-- will identify consequences of behavior.

self-accept

-- will identify positive attributes of self.

self-accept

-- will verbalize own feelings.

self-accept

-- will state own opinions.

self-accept

-- will state causes of own behavior.

self-accept

-- will explain situations truthfully.

self-accept

-- will accept blame for own inappropriate behavior.

self-accept

-- will request help for non-academic problems.

self-accept

-- will state alternative behaviors for given situation.

self-accept

-- will display awareness of reality.

self-accept

-- will display self-confidence.

self-accept

-- will set realistic self-expectations.

self-accept

-- will control mood swings.

self-accept

-- will accept positive feedback.

self-accept

-- will display appropriate emotional response to given situation.

self-accept

-- will respond appropriately to changes in schedule.

self-accept

-- will respond appropriately to satisfactory performance.

self-accept

-- will state realistic self-criticism.

self-accept

-- will identify self successes.

self-accept

-- will identify self-failures.

self-accept

-- will follow through on self-commitments.

self-accept

-- will increase alternative problem-solving strategies.

self-accept

-- will increase number of positive self statements.

self-accept

-- will identify strategies of relaxation.

self-accept

-- will identify strategies to reduce anxiety.

self-accept

-- will use anxiety reduction strategies outside resource room.

self-accept

-- will increase use of positive assertive behaviors.

self-accept

-- will set own behavioral goals.

self-accept

-- will set own educational goals.

self-accept

-- will set own career/vocational goals.

self-accept

-- will set own social goals.
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SELF -DEPRECATE

REDUCE SELF-DEPRECATING BEHAVIORS

self-deprecate

-- will reduce incidence of inappropriate body movement.

self-deprecate

-- will reduce incidence of obsessive/compulsive behavior.

self-deprecate

-- will reduce incidence of perseverations.

self-deprecate

-- will reduce incidence of physical escape.

self-deprecate

-- will reduce incidence of obscene language.

self-deprecate

-- will reduce incidence of obscene gestures.

self-deprecate

-- will reduce incidence of explosive behavior.

self-deprecate

-- will reduce incidence of over-anxious reaction.

WORK COMPLETION

IMPROVE WORK COMPLETION BEHAVIORS

work completion

-- will return homework on time.

work completion

-- will complete 80% of homework assignments.

work completion

-- will complete 98% of assignments.

work completion

-- will complete assignments with quality.

work completion

-- will monitor own assignment completion.

work completion

-- will proofread and correct errors before handing in.

work completion

-- will organize own daily schedule.

SCHOOL BEHAVIOR

IMPROVE SCHOOL RELATED BEHAVIORS

SCHOOL BEHAVIOR

IMPROVE COMPLIANCE WITH SCHOOL RULES

school behavior

-- will respond appropriately to instructions.

school behavior

-- will attend school on regular basis (95% attendance).

school behavior

-- will arrive at school on time.

school behavior

-- will comply with school rules.

school behavior

-- will attend school on a regular basis.

school behavior

-- will remain in school entire day.

school behavior

-- will arrive to classes on time.

INTERACTION

IMPROVE POSITIVE SOCIAL INTERACTION SKILLS

interaction

-- will maintain eye contact while conversing.

interaction

-- will display appropriate nonverbal behavior when interacting with
others.

interacion

-- will respond verbally appropriately to people.

interaction

-- will use meaningful language in response to others.

Interaction

-- will identify real from fantasy.

interaction

-- will verbally direct anger at appropriate source.

Interaction

-- will increase attention span during conversations.

Interaction

-- will increase verbal interaction with adults.

interaction

-- will increase verbal interactions with peers.
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interaction

-- will verbalize need for help.

Interaction

-- will identify feelings of others.

Interaction

-- will identify positive attributes of other persons.

Interaction

-- will allow others to express their opinions.

interaction

-- will accept appropriate touch.

Interaction

-- will ignore others' inappropriate behaviors.

Interaction
interaction

-- will initiate formation of friendships.

Interaction

-- will accept consensus decision of group.

interaction

-- will express compliments to others.

interaction

- will accept constructive criticism.

interaction

-- will offer help to others.

interaction

-- will apologize to others.

interaction

-- will comply with contracts.

interaction

-- will accept legitimate blame.

Interaction

-- will interact appropriately with peers in structured situations.

Interaction

-- will interact appropriately with adults in unstructured situations.

Interaction

-- will interact appropriately with peers in unstructured situations.

Interaction

-- will interact appropriately with adults in unstructured situations.

Interaction

-- will initiate conflict resolution with peers.

Interaction

-- will initiate conflict resolution with adults.

NEGATIVE

REDUCE INAPPROPRIATE NEGATIVE INTERACTION

-- will work cooperatively in group situations.

INTERACTION
BEHAVIORS
Negative interaction

-- will reduce incidence of hitting others.

Negative interaction

-- will reduce incidence of stealing.

Negative interaction

-- will reduce incidence of defiance to authority.

Negative interaction

-- will reduce incidence of avoidance of social situations.

Negative interaction

-- will reduce incidence of escape from social situations.

Negative interaction

-- will reduce incidence of verbal interruptions.

Negative interaction

-- will reduce incidence of manipulation of others.

Negative interaction

-- will reduce incidence of accusations.

Negative interaction

-- will reduce incidence of inappropriate touching of others.

Negative interaction

-- will reduce incidence of sexual aggression.

Negative interaction

-- will reduce incidence of lewd and suggestive remarks.
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Special Education Discipline Report
Manifestation Determination
Student._ _ _ _ _ _ _ _ _ _ _~
Date._ _ _ _ _ __
School: _ _ _ _ _ _ _ _ _ _ _ __
Teacher
--------Meeting Location_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Behavior in Question_____________________
Summary of Disciplinary Action_ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Information Reviewed:
Students's Building Cumulative File
Evaluation/Diagnostic Results
Date of Last Evaluation,_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Handicapping Condition_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Individualized Educational Program and Placement
Behavioral file
Dates of Discipline, Suspensions, or Expulsion_ _ _ _ _ _ _ _ _ _ _ _ _ __
Special Education Confidential File
Parent Contacts/Imput
Teacher Observations/Reports
Previous Behavioral Interventions and Results
Court Records
Other_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

IEP Team Determination
la. The behavior in question is not related to the student's disability. The student
understands the impact/consequences of the behavior and his/her disability did no impair the
student's ability to control his/her behavior. In addition, the student's program/placement is
appropriate and there is no need for a change in the current IEP. Discipline may be
administered in accordance with School District Regulations, but special education services
must continue.
Rational _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

lb. The behavior in question is not related to the student's disability. The student
understands the impact/consequences of the behavior and his/her disability did not impair the
student's ability to control his/her behavior. But the program/placement is inappropriate.
The following action must be taken.
Change in Program/Placement
State Rationale:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

61

2a. The student's behavior is related to the student's disability. The student did not
understand the impact/consequences of the behavior and his/her disability did impair the
student's ability to control her/his behavior. However, the student's program is appropriate.
An IEP meeting must be convened to determine appropriate actions.
State Rationale: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

2b. The behavior in question is related to the student's disability. The student did not
understand the impact/consequences of the behavior and his/her disability did impair the
student's ability to control his/her behavior. In addition, the program/placement is
inappropriate. The following action must be taken.
Change in program/placement
State Rationale:. _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Special Education Services Provided During Time Removed From School:

Action Taken (Include who is responsible and date due) _ _ _ _ _ _ __
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IEP Team Members Signatures:
Agreement with Action Taken

Name

Role

Yes

Building Administrator_ _ _ _ _ _ _ _ _ _ _ _ _ Date._ _ _ __
C. Parent Procedural Safeguards Due Process Rights for Parents and Children

63

No

D

Manifestation
Determination

D

Special Education Discipline Report
Manifestation Determination
Student_ _ _ _ _ _ _ _ _ _ __
Date- - - - - - - Teacher________
School:
---------------Meeting Location_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Behavior in Question_____________________
Summary of Disciplinary Action_ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Information Reviewed:
Students's Building Cumulative File
Evaluation/Diagnostic Results
Date of Last Evaluation_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Handicapping Condition_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Individualized Educational Program and Placement
Behavioral file
Dates of Discipline, Suspensions, or Expulsion_ _ _ _ _ _ _ _ _ _ _ _ _ __
Special Education Confidential File
Parent Contacts/Imput
Teacher Observations/Reports
Previous Behavioral Interventions and Results
Court Records
Other_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

IEP Team Determination
la. The behavior in question is not related to the student's disability. The student
understands the impact/consequences of the behavior and his/her disability did no impair the
student's ability to control his/her behavior. In addition, the student's program/placement is
appropriate and there is no need for a change in the current IBP. Discipline may be
administered in accordance with School District Regulations, but special education services
must continue.
Rational _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

lb. The behavior in question is not related to the student's disability. The student
understands the impact/consequences of the behavior and his/her disability did not impair the
student's ability to control his/her behavior. But the program/placement is inappropriate.
The following action must be taken.
Change in Program/Placement
State Rationale: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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2a. The student's behavior is related to the student's disability. The student did not
understand the impacUconsequences of the behavior and his/her disability did impair the
student's ability to control her/his behavior. However, the student's program is appropriate.
An IEP meeting must be convened to determine appropriate actions.
State Rationale: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

2b. The behavior in question is related to the student's disability. The student did not
understand the impacUconsequences of the behavior and his/her disability did impair the
student's ability to control his/her behavior. In addition, the program/placement is
inappropriate. The following action must be taken.
Change in program/placement
State Rationale: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Special Education Services Provided During Time Removed From School:

Action Taken (Include who is responsible and date due) _ _ _ _ _ _ __
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IEP Team Members Signatures:
Agreement with Action Taken

Name

Role

Yes

Building Administrator_ _ _ _ _ _ _ _ _ _ _ _ _ Date_ _ _ __
C. Parent Procedural Safeguards Due Process Rights for Parents and Children

63

No

D
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